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Abstract:-

Rousseau considered nature to be and owed
with all qualities. He said that true happiness can
be achieved only in the lap of nature-because there
is artificiality and inequality in society. According
to him, the development of civilization will lead
man towards degradatlon. As society develops,
differences and mequaltty increase in hi

 “We can give up pride. We can cease from from .«
ith other men and simply go about our destiny. We

rit our soul. In a word, we can return to na
phrase means.” — Wright.

ciety, Philosophy, Contract, Educatio




“Man is born free, and e » vhere he is in chain”

-Jean Jackques Roussem

Biographical sketch:-

Jean Jackques Rousseau, bom in Geneva 28 June, 1712 was a
major Swiss philosopher, writer and composer whose political
philosophy influenced the French Revolution and the development of
liberal, conservation, and socialist theory. With his Confessions,
Revevies of a Solitary Walker, where and other writings, he invented
modern autobiography and encouraged a new focus on the building of
subjectlvnty that born fruit in the work of thinker as diverse as Hegel

reud. Hi is novel Julie,an la novella Heloise was one of the best-
works of the development of romanticism. He also
ontributions to music as a theorist and a composer. In
published the successful romantic novel Julia, an la
(The New Heloise). In 1762, he published two major
act Social, Principles du droit politique (in English,
Social Contract, Principles of Political Law) in Apnl
or on Education in May, The books criticized reli n
in France and Geneva.

Pt ilosophy:- :
u saw a fundamental divider between society and
' slieved that man was good when in the state of natus
her animals, and the condition humankind was in |
of civilization and soc1ety), but is corrupted by s
as often led to attributing the idea of the noble sc Ci
1dea of natural goodness is complex and ea
o vnewed society as artificial and held af;
society, espemally the growth of
een inimical to the well-being of human
e Man only because the Social Cont =*
Socwty doesn't corrupt the Man per



Rousseau’s Philosophy:- ) |
Society’s negative influence on men centers on its transformatic,,

of a positive self-love, into pride and the instinctive human degire for

self-presentation, force man to compare himself to others, thus

creating unwarranted fear and allowing men to talk pleasure in the
pain or weakness of others.

In “Discourse of on Arts and Sciences” Rousseau argued that the
arts and sciences had not been beneficial to humankind because
were not human needs, but rather a result of
Moreover, the opportunities they created for id
contributed to the corruption of man. He proposed
knowledge had made government more powerfu
individual liberty. He concluded that material

undermined the possibility of true friendship
jealousy, fear and suspicion.

they
pride and vanity,
leness and luxury
that the progress of
I and had crusheq
progress had actually
by replacing it with

His subsequent Discourse on Inequality tracked the progress and
eneration of mankind from a primitive stage of nature to modern

the development of agriculture, metallurgy, private property, and the
division of labour led to humans becomin

one another, and led to ineq

Rousseau to suggest that the
contract made at suggestion

deg

g increasingly dependent on
uality. The resulting state of conflict led
first state was invented as a kind of social
of the rich and powerful.

The Social Contract:-

philosophy in the Western tradition. The treatise g with the
dramatic opening lines, “Man is born free, and everyw h
chains. One man thinks himself the master of others, by
of a slave than they.” Rousseau claimed that the state of
primitive condition without law or morality, which h

for the benefits and necessity of cooperation. As s
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division of labour and property required the human race to adopt
institutions of law, in the degenerate phase of society, man is > to
be in frequent competition with his fellow men while at the same iime
becoming increasingly dependent on them. This double preum
threatens both his freedom. By joining together into civil society
through the social contract and abandoning their clams of natural right,

individual can both preserve themselves and remain free. This is
because submission to the authority of the general will of the people as
a whole guarantees individuals against being subordinated to the wills
of others and also ensures that they obey themselves.

ation for Rousseau:-
t out his views on education in Emile, a semi-fictitious
e growth of a young boy of that name, presided over
self. He bring him up in the countryside, where, he
s are most naturally suited, rather than in a city, where
d habits, both physical and intellectual. The aim of
eau says, is to learn how to live righteously. This is
following a guardian who can guide his pupil through
ed learning experiences. The growth of a child id
sections-(1) To the age about 12, when calculati )
ing is not possible, and children, according o hi
ion, live like animals, (2) From age 12 to abou
arts to develop, (3) finally from the age of 16 onw:
d develops into an adult. During this stage, the y
arn a skill, such as carpentry, This trade is of
s creativity and thought, but would not compr _
It is at this age that Emile finds a young wo a"
N, he book is based on Rousseau’s ideals of he
t work out how to follow his social instincts
vnces of urban individualism and
’s account of the education of E
f education of a gender-neutral ‘chl
Sophie, the young woman Emile is d
t to that of Emile. Sophl > |




g educated to be governed (by her

i anhood) 1 5 : :
o of ideal woma Eitve of the ideal man) is

s O 1 MR .V
representati | i ey
i o5 (mds' i Tll)liq is not an accidental feature of

» self-governing. S 1
educated to be se

iti i - it 1s essential to his

Rousscau’s oducational and polmcal phllosophy, i iy ; o
s vate. personal relations an

. f the distinction between private, personal rels the

account ¢ elations. The private sphere as Rousseay

~ \ " political r

ublic world of po : : i : :
Pndgines‘ depends on the (naturalized) subordination of women ip
1M« : 3

order for both it and the public poli’tical.sphere '(UP(“V“ W:‘(;Ch it
depends) to function as Rousseau imaglfulas. it c0~uld a.nd sflou : The
education purposed in Emile has been criticized for being impractical,
and the topic itself (the education of children) has led t-h.e tc:jgt to be
ignored by many studying Rousseau’s more “pol.mcal work,
However, of particular interest to anyone interested in Rousseau’s
intention in Emile is a letter he wrote to his friend Cramer on 13
October, 1764. In the letter, Rousseau answers the criticism of
impracticability; “You say quit correctly that it is impossible to
produce an Emile. But I cannot believe that you take the book that
carries this name for a true treatise an education. It is rather a

philosophical work on this principle advanced by the author in other
writings that man is naturally good.”

Curriculum - As we have seen, according to Rousseau there are three
basic sources of education, therefore, the subjects can be said to be
related to these three nature, man and object. Natural sciences related
to nature are Geography etc. Psychology, History, Social Science,
Politics, Economics, Literature, Language etc are related to humans
and Physics, Material Science etc. are related to objects. Rousseau has

presented different courses for different levels of development to
achieve the objective of education. Their outline is as follows:

Curriculum for Infancy - This is the stage of physical development.

Activities that strengthen the child’s is the body have been included in

- the curriculum for this period. At this stage, the child is given
- complete freedom to play-jump, roam-around ete.

Rousseau: Educational Philosophy and



Curriculum for Childhood - During this period, activities suitable for
the development of the child's senses like sports, measuring, counting,
weighting, observation, music, dance, various objects and materials
etc. should be included so that the child can gain experience by doing
the activities himself. for this stage, Rousseau advocates negative
education. The main characteristics of this education are lack of
bookish knowledge and moral education, not inculcating any kind of
habit etc.

Curriculum for Boyhood - The basis of the curriculum of this period
will bc utnlnty and not observation. At this stage, Arts, Geography,

afts, Natural Sciences and those activities which satisfy his
ild be given importance.

\dolescence - At this stage language, Literature,
5, Political Science and Philosophy should be given
iculum. During this period, the child should be
moral, Social and Aesthetic education.

R T O Y TS

Jomen Education - Rousseau is not in supporting
“education to women as men. He believes that the
ducation is to increase the means of happiness of
t of view, he gives place to physical-education,
Jance, sewing, knitting etc. in the curriculum of

ng - Learning by Doing, Learning by Observation,
very, Learning by Self-experience.

2 iew on discipline was different from that of
vor of the child’s freedom and did not want
| in him. Rousseau believes in the principle

f the first principle, Libertarian discipline
)  the second principle, he never wants to
im to experience it himself. He thought
laws of nature, then natm'e will pumsh o
\ -

§ u,:‘-'l

I consequences. Propounded the principle




him. The idea was that if a child acts against the 18W;°fc';:]tzfz ar;tature
will punish him. Therefore, according 10 Rousseau, . ;e e llons
themselves will discipline him; because those actions punishable.

s view that man is good by nature

Religion and Rousseau- Rousscau
conflicts with the doctrine of original Sin in n Emile, Rousseau write

there is no original perversity 10 the human heart, aﬂf: hlls ectlheory of
nature expounded by the gavoyard Vicar in Emile to the
condemnation of the book in both Calvinist Geneva and Catholic
Paris. In the Social Contract he claims that tru€ followers of jessing
~ would not make good citizens. This was one of the reasons for the

book’s condemnation in Geneva.

Legacy and Rousseau:- e
At the time of the French Revolution, Rousseau’s ideas were

.nfluential. Writers such as Benjamin Consists and Hegel sought to
blame the excesses of the Revolution’s Reign of Terror on Rousseau,
but since popular sovereignty was exercised through representatives
rather than directly, it cannot be said that the Revolution was an
implementation of Rousseau’s ideas are born with inherent and
inalienable rights, a notion Rousseau rejects.

Rousseau’s ideas about education have profound enced modem
educational theory. In Emile he differentiates n healthy and :
“useless crippled children. Only a healthy child |
~ ob Ject of any educational work. John Darling’
stered Education and its Critics argued that t
onal theory is a serried of footnotes to
Rousseau identified nature with the prim A W of savage
Later he took nature to mean the sponta ‘ ﬂle process by
man builds his egocentric, instinct based ¢ er and his it
ature thus signifies inferiority and integr
t and enslavement whish society ir
emancipation from cold-hearted b
means (o restore (0 man the if




prejudices of civilization. It is this idea m made his thought
particularly important in Romanticism, though Rousseau himself is
sometimes regarded as a figure of the English howledge

The philosophy and educational ideas Rousseau have been described
by us in the chapter on ‘Naturalism’ in this book, which should be
seen.

Educational Contributions:-

D1ssenat10n sur la musique modern, 1736, Discourse on the Arts
ices, 1750, Narcissus, or The Self-Admirer:A Comedy, 1752,
‘ 1752, Discourse the Origin and Basics of

men, 1754, Discourse on political Economy, 1755,
v Heloise, 1761, Emile or on Education, 1762,
an-Jagues Rousseau, 1770, published 1782, Emile
anguage, Published, 1781, Reverier of the Solitiary
published 1782, Dialouge : Rousseau, Judge of

d 1782.

St e S

sseau:-
xs a combination of soul and body, Between 12 a:ﬂ
| reason emerges as dominant, One should not try
so many things., Habits of good conduct should be
ging the student to work for the happiness of others
ends as, Rousseau’s Metaphysics-God exists and
ves according to the laws which express his w
body governed by laws as much as in any other.
tself in our act of will. Moral law which govern )
Is is sanctioned by God’s will., Rousseau;
cation in societies whose institution ar
ternal happiness in withdrawal from publi
wledge. To know is to be certain of

observatlon, cxpenment, generahzatx
pecessary to clam about the existence




Rousseau’s Ethics:-
The good life is one of happiness. Moral laws express and governg

the free acts of the soul sanctioned by God’s will. It is the business of
public education to enable people to live independently. The decreeg
of conscience are not judgments but feelings.

Rousseau, though he paid his respects to Plato’s philosophy,
rejected it as impractical due to the decayed state of society. Rousseau
also had a different theory of human development: where Plato held

5 people are born with skills appropriate to different castes (though
d not regard these skills as being inherited), Rousseau held that
e was one development process common to all humans. This was
“’;inuinsic, natural process, of which the primary behavioral
festation was curiosity. This differed from Locke’s ‘tabularasa’
hat it was an active process deriving from the child’s nature, which
ve the child to learn and adapt to its surroundings.

Contemporary Relevance:-

ance of his ideas which still influence the modern education
em. Rousseau emphasized natural development, individual
eedom and children’s interests in education. Which became the basis
the principles of modern education, they formed the basis of the
iples of education, he stressed on making education child-
centered and allowing children to learn according to their natural
ests, views which are still accepted by education today. The
Rousscau’s ideas in 2020 reflects his lasting legacy in the

be said that the educational movemeat g |

- The importance of Rousseau’s education in 2020 lies in the

d yet rather it is still influencing mmbah@ |

ation. His ideas have helped make education more child-
ture and personal, which are still appreciated by educatm's |




the church and the m thl b wffoce Amsiat ,‘)
development of the children. l'k put forward his s“ggesﬂong div 2
the aim of education, curriculum and teaching methods. His views imd
a great impact on the people suffering at the end of exploitati:
education, and there occuneﬂ a massive revolution in the warld of
education. However, as he challenged the existence of the socmy
religion, civilization, culture and the state; this revolution occurrec
like storm and vanished like a typhoon. T
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